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521st REPORT OF THE ACADEMIC POLICY COMMITTEE TO SENATE  

on the APC meeting held on October 26th, 2023. 
 

I. TO BE APPROVED BY SENATE 
 

(A) NEW TEACHING 

APC reviewed and approved the proposed Policy on Research Entities and its related procedures that 

https://www.mcgill.ca/secretariat/files/secretariat/research_centres_policy_on_1.pdf
https://www.mcgill.ca/secretariat/files/secretariat/research_centres_policy_on_1.pdf
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II. 
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(C) OTHER             
                   
Office of the Provost and Vice Principal (Academic)                                
Policy on Academic Freedom - appendix C        
                                    
APC discussed the implementation of the new Policy on Academic Freedom. As mandated in the Policy, 
APC will nominate a standing Subcommittee on Academic Freedom (SAF), every year before June 1st

http://www.mcgill.ca/sctp/documents/
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Faculty of Education: 2 
Faculty of Engineering: 4 
 
Reported as having been approved by SCTP on September 14th, 2023: 2 
School of Continuing Studies: 2 

 
III. OTHER  

 
Faculty of Medicine and Health Sciences 
Proposal to rename the Division of Experimental Surgery to the Division of Surgical and 
Interventional Sciences and to rename the Division of Cardiothoracic Surgery to the Division 
of Cardiac Surgery and Thoracic Surgery - appendix D 
 
APC reviewed and approved a proposal from the Faculty of Medicine and Health Sciences to rename 
the Division of Experimental Surgery to the Division of Surgical and Interventional Sciences, and to 
rename the Division of Cardiothoracic Surgery to the Division of Cardiac Surgery and Thoracic 
Surgery. These changes will more accurately reflect the two Division’s contemporary research and 
clinical practices. The renaming is representative of the multidisciplinary approaches to surgical and 
interventional medicine that will continue to evolve, and the advances in repair and ablation 
technologies, diagnosis and imaging, innovations in care delivery and other areas of surgical 
sciences.  
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 D23-15 Appendix A1 
 

Policy on Research Entities 
 

POLICY NAME POLICY ON RESEARCH ENTITIES 
 

Approving Body 
 

Senate 
Board of Governors  

Initial Approval Date TBD 
 

Date of last review  
 

Date of next review  
 

Executive Sponsor Vice-Principal (Research and Innovation) 
 
Related Documents - Procedures for Research Units  

- Procedures for Core Facilities 
- Policy Relating to the Naming of University Assets 

 
 
1. Preamble 
 
McGill University proudly supports the advancement of stimulating and collaborative research 
environments through the establishment of formally recognized research entities. Such entities play a 
central role in the University’s research mission while supporting institutional and Faculty strategic 
priorities. Research entities have clearly defined research goals and objectives and are established to 
serve compelling, strategic research priorities and needs that have been identified through planning and 
consultation with stakeholders.  
 
Research entities contribute to academic life at McGill by complementing and enhancing the University’s 
academic organizational structure. Whereas departments and Faculties are enduring academic units that 
offer for-credit educational programs with provincial oversight, research entities are accountable to the 
University to address specific current or longer-term research priorities. They may be housed within a 
specific Faculty or span multiple Faculties and focus on a targeted research area. Research entities 
increase the visibility and reputation of the research mission of the University, nationally and 
internationally, and contribute to its measurable output and impact. They are overt expressions of the 
University’s research strengths and priorities, and are instrumental to securing research funding, 
attracting and retaining expertise via leading researchers, highly-qualified specialised staff and trainees, 
providing training opportunities for students, promoting collaboration with other entities, partnership 
opportunities with industry, and disseminating knowledge to stakeholders and the public. 
 
The Policy on Research Entities (“Policy”) provides a framework to guide the establishment, oversight, 
review, and operations of research entities, while ensuring accountability and clear governance. This 
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STL��AI��Working��Group��recommendations��to��STL��

Preamble��

Generative��AI��or��Large��Language��Models��(LLMs)��are��systems��that��can��be��used��to��create��new��content,��
including��audio,��code,��images,��text,��simulations,��speech,��and��videos��(McKinsey��&��Company,��2023).��
Although��tools��using��these��models��came��to��most��people’s��attention��with��the��public��launch��of��ChatGPT��in��
November��2022,��generative��AI��tools��have��for��some��time��been��supporting��and��enhancing��existing��ways��of��
doing��tasks��in��society��as��well��as��extending��human��capabilities��and��opening��new��possibilities.��The��ready��
access��of��generative��AI��tools��presents��a��societal��disruption��with��far�rreaching��implications.��Given��the��
magnitude��and��potential��of��the��technology��in��all��aspects��of��our��lives,��these��implications��naturally��include��
the��academy.��Given��the��diversity��of��the��academy,��it��is��not��surprising��that��there��is��a��continuum��of��
opinions��from��experts��and��thought��leaders��as��to��their��potential��impact��on��teaching��and��learning��in��
higher��education.��

While��ChatGPT��has��become��shorthand��for��a��wide��range��of��tools,��the��STL��AI��Working��Group��(STL��AI ��
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How��the��STL��AI��WG��proceeded��

The��initial��discussion,��held��at��the��January��18,��2023,��meeting��of��the��Subcommittee��on��Teaching��and��
Learning��(STL),��resulted��in��the��identification��of��two��avenues��to��follow.��The��first,��requiring��attention��in��
the��short�rterm,��is��how��generative��AI��tools��may��impact��the��disciplinary��framework��that��is��based��on��the��
concepts��of��plagiarism��and��cheating.��The��Office��of��the��Dean��of��Students,��responsible��for��academic��
integrity��and��the��student��disciplinary��process,��will��manage��this��aspect.��The��Office��has��commented��that��
the��Code��of��Student��Conduct��requires��that��work��submitted��for��evaluation��by��students��is��their��original��
work��unless��clearly��indicated��otherwise.��Software��that��flags��submitted��work��for��potential��plagiarism��or��
cheating��has��been��available��for��many��years,��but��this��is��not��sufficient��evidence��alone��for��a��finding��that��the��
Code��has��been��violated.��The��Code��of��Student��Conduct��requires��that��evidence��is��clear,��convincing,��and��
reliable,��and��this��must��be��evaluated��by��a��disciplinary��officer.��As��mentioned,��the��likelihood��of��false��
positives��with��generative��AI��tools��is��higher��than��with��previous��text��matching��software,��but��the��process��of��
assessing��a��potential��violation��is��the��same.����

Academic��Integrity��is��paramount��to��the��quality��and��legitimacy��of��our��students’��education,��and��
generative��AI��use��will��increasingly��influence��how��we��define��academic��integrity.��Importantly,��as��
generative��AI��evolves��in��the��coming��months��and��years,��its��use��will��become��more��difficult��to��discern��
regardless��of��instructors'��familiarity��with��their��students’��work.��Given��these��conditions,��the��disciplinary��
route��is��not��privileged.��Rather,��instructors��are��encouraged��to��enhance��their��knowledge��of��their��students’��
strengths��and��weaknesses,��augment��approaches��to��instruction��that��incorporate��meaningful��interactions��
between��the��students��and��the��instructor,��and��build��assessment��practices��that��take��the��use��of��generative��
AI��into��account.��Explicit��discussion��of��when��and��how��generative��AI��can��be��used��is��part��of��that��education.��
If��an��instructor��becomes��aware��that��generative��AI��has��been��used��to��complete��an��assignment,��exam,��or��
other��assessment��on��which��the��instructor��has��explicitly��prohibited��its��use,��instructors��are��encouraged��to��
bring��an��allegation��of��misconduct��to��the��disciplinary��officer.��Above��all,��however,��our��focus��is��on��the��
integrity��of��the��education��itself��and��not��on��punitive��approaches��to��the��use��of��generative��AI.��

The��second��avenue��involved��forming��the��STL��AI��WG��to��address��the��implications��of��generative��AI��tools��for��
teaching��and��learning��at��McGill.��The��STL��AI��WG��was��mandated��to��examine��the��potential��impacts��of��
generative��AI��on��teaching��and��learning,��specifically��assessment��and��learning��outcomes,��but��leading��also��
to��broader��reflections��on��the��goal��of��a��university��education.��The��STL��AI��WG��was��expected��to��submit��a��
report��with��recommendations��by��the��end��of��the��academic��year.��Given��the��tight��timeline,��the��STL��AI��WG��
established��an��expedited��plan��for��exploration��and��consideration��of��the��issues.��The��goal��was��to��gather��
information��about��the��technology��and��establish��a��guiding��framework��for��our��recommendations.��The��STL��
AI��WG��met��on��eight��occasions��and��engaged��in��productive��discussions��that��included:��

�x A��presentation��by��Prof.��Joelle��Pineau��on��the��current��and��future��capabilities��and��limitations��of��
LLMs��based��generative��AI��tools.��Prof.��Pineau��is��a��Professor��and��William��Dawson��Scholar��at��the��
School��of��Computer��Science��at��McGill,��and��Vice�rPresident,��AI��Research��at��Meta,��where��she��leads��
the��Fundamental��AI��Research��team.����

�x Two��discussions��on��ethical��considerations��of��generative��AI��tools��led��by��working��group��members��
Prof.��Jocelyn��Maclure��and��Prof.��Lindsay��Holmgren.��

�x Discussion��and��resources��sharing��an��MS��Teams��group;��see��Appendix��II��for��selected��resources.��
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learning��outcomes,��the��design��process,��the��creation��of��materials��and��instructional��strategies,��or��
the��creation��and��grading��of��assessments,��including��formative��feedback.��Additionally,��those��
instructors��who��do��not��wish��generative��AI��tools��used��in��their��assessments��will��be��supported��in��
adapting��their��assessment��practices��in��consideration��of��the��prevalence��of��these��tools.��TLS��will��
construct��and��maintain��a��
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�x Using��generative��AI��tools��will��change��the��learning��activities��for��students,��so��consideration��should��
be��given��to��the��impact��of��what��is��added��as��well��as��removed��from��those��activities.��The��impacts��
should��be��assessed��on��a��case�rby�rcase��basis,��as��the��specific��context��(discipline,��learning��
outcomes,��etc.)��will��make��generalizations��fruitless.��What��constitutes��appropriate��instructional��
use��must��be��discussed��to��generate��norms,��likely��by��discipline��and/or��department.��AI
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Appendix��I��

Terms��of��reference��–��STL��AI��Working��Group��

Mandate��and��duration��

The��STL��AI��WG��will��provide��recommendations��for��supporting��instructors,��students,��and��academic��
administrators��regarding��the��appropriate��use��of��AI�rgenerative��tools��in��teaching��and��
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Appendix��II��

Selected��resources��

The��following��list��is��not��intended��to��be��exhaustive��or��even��representative.��Rather,��members��of��the��
Working��Group��have��suggested��resources��(articles,��blogs,��videos,��etc.)��that��they��found��particularly��
helpful��in��educating��themselves��about��the��tools,��framing��the��discussion,��and/or��thought�rprovoking.��Note��
that��some��may��require��access��through��the��McGill��Library��system.��

Anselmo,��L.,��Kendon,��T.,��&��Moya,��B.��(2023).��A��first��response��to��assessment��and��ChatGPT��in��your��courses.��
Taylor��Institute��for��Teaching��and��Learning,��University��of��Calgary.��
https://taylorinstitute.ucalgary.ca/first�rresponse�rassessment�rand�rchatgpt����

Chronicle��of��Higher��Education.��(2023,��May��25).��How��will��artificial��intelligence��change��higher��ed?��
https://www.chronicle.com/article/how�rwill�rartificial�rintelligence�rchange�rhigher�r
ed?utm_campaign=20230530&utm_content=&utm_medium=Chronicle%20of%20Higher%20Ed
ucation&utm_source=facebook&fbclid=IwAR3DhzjowyZb58UgHhJ0_LHB0nP1�r
oWOiejxtHoMpbuqu0oBsRW6StyZyow����

D’Agostino,��S.��(2023,��January��30).��Designing��assignments��in��the��ChatGPT��era.��Inside��Higher��Education.��
https://www.insidehighered.com/news/2023/01/31/chatgpt�rsparks�rdebate�rhow�rdesign�r
student�rassignments�rnow����

Eaton,��S.��E.��(2023,��February��2).��6��Tenets��of��postplagiarism:��Writing��in��the��age��of��artificial��intelligence.��
Language,��Teaching��and��
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Respondent��Demographics��

 

Figure��1.1��Students��by��faculty��of��the��respondents��
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Figure��1.2
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Comparing��the��response��to��the��current��student��faculty��demographics��at��McGill��as��of��April��2023,��there��
are��over�r��and��under�rrepresentations��of��student��respondents��in��the��survey��data.��Science��represents��
30.2%��of��respondents,��although��it��represents��16.4%��of��the��student��population.��Several��of��the��smaller��
faculties��are��underrepresented.��This��has��influenced��the��examples��provided��by��students,��which��should��be��
noted.����

Generative��AI��Usage��Rates��

 

Figure��1.4��Usage��rates��of��different��Generative��AI��technologies��

In��terms��of��usage��rates��by��students��of��the��various��types��of��generative��AI,��the��overwhelming��majority��of��
students��have��used��ChatGPT��(85%).��Other��generative��AI��technologies��used��include��Quillbot��(13%)��and��
Bing��(6.2%),��with��13.6%��of��respondents��saying��that��they��have��not��used��any��of��the��technologies��as��
mentioned��above.��Other��technologies��that��students��have��used��include��the��OpenAI��API,��MidJourney,��
DeepL��translate,��stable��diffusion,��GitHub��copilot,��AOC��and��Microsoft��GODEL.����
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Respondent��Opinions��and��Usage��of��Generative��AI��

Respondents��were��asked��if��they��thought��generative��AI��tools��had��aided��their��learning.��While��the��majority��
of��respondents��believe��that��generative��AI��has��helped��with��learning��(66.0%),��18.5%��of��respondents��were��
neutral.��In��comparison,��15.4%��of��respondents��either��disagreed��or��strongly��disagreed��with��the��idea��that��
generative��AI��has��aided��their��learning.��

 

The��respondents��were��then��asked��to��provide��specific��examples��of��how��they��have��used��generative��AI��to��
aid��their��learning.��Of��the��162��respondents,��92��answered.��Although��there��was��a��significant��degree��of��
variation,��there��were��some��common��ways��respondents��used��generative��AI��for��learning.����

The��most��common��use��for��generative��AI��is��to��summarize��or��simplify��class��material.��Many��respondents��
have��been��asking��AI��to��summarize��material��from��class��textbooks,��readings,��and��articles,��and��to��simplify��
class��content��in��an��easily��digestible��manner.��The��summaries��created��by��generative��AI��can��help��clarify��
different��arguments��and��concepts��of��various��texts��or��be��used��to��reword��and��provide��a��more��precise��
understanding��of��course��content.��It��is��also��quite��useful��for��students��who��are��absent��and��have��very��
limited��information��on��what��was��taught��in��the��classes��they��missed.��For��students��who��are��short��on��time,��
generative��AI��can��help��create��concise��summaries��or��take��out��the��key��themes��and��messages��of��readings��
to��help��aid��comprehension.��

Students��have��used��generative��AI��to��help��create��bullet��point��notes��and��flashcards��to��aid��studying��and��
review,��along��with��generalizing��course��content��to��develop��overviews��that��help��students��understand��the��
big��



STL��AI��WG��Report���� �� �r��15���r��

5��July��2023� � � �

read��large��amounts��of��text.��It��helps��them��keep��focus��and��read��the��course��material��in��digestible��chunks.��
Students��have��used��generative��AI��to��summarize��scientific��articles��when��doing��research��or��writing��papers.��
Another��way��they��used��these��technologies��was��to��summarize��readings��in��an��assignment��instead��of��
reading��them.��After��getting��the��summaries,��they��picked��their��favourite��article��to��do��their��assignment��on.��

Another��widespread��use��of��generative��AI��is��to��explain��concepts,��ideas,��and��definitions��
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such��as��GitHub��copilot��and��AOC,��can��also��recommend��functions��and��syntax��that��students��can��learn��more��
about,��promoting��active��learning��compared��to��more��passive��forms��of��knowledge,��such��as��reading��code��
or��textbooks.��Students��have��found��generative��AP��to��improve��recall��and��comprehension��due��to��its��ability��
to��provide��suggestions,��advice,��and��real�rworld��examples��while��coding.��

AI��has��proven��to��be��a��very��useful��tool��for��active��learning.��It��does��an��excellent��job��at��
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were��asked��how��they��used��generative��AI,��cheating��was��a��common��response��for��how��friends��and��
classmates��used��generative��AI.��Students��have��used��AI��to��write��essays��for��them,��search��for��assignment��
solutions���r��similar��to��how��Chegg��is��used��by��students���r��and��write��assignment��code��for��introductory��
computer��science��classes.��Cheating��with��generative��AI��is��prevalent��across��most��faculties��and��is��an��
important��consideration��when��deciding��on��a��framework.��

Respondents��were��also��asked��about��how��instructors��were��using��generative��AI��to��aid��learning.��49��
responses��were��received.��Several��respondents��said��that��professors��were��not��using��it��or��banning��its��use��in��
class.��Other��professors��used��generative��AI��to��aid��student��learning.��Some��instructors��have��used��AI��to��
answer��students'��questions��in��class,��write��formal��conclusions��about��data,��and��use��it��to��generate��code��
that��could��be��compared��to��sample��code.��Several��instructors��have��shown��the��benefits��and��drawbacks��of��
generative��AI��and��helped��raise��awareness��around��major��issues,��such��as��hallucinations.����

One��instructor��that��has��been��receiving��strong��positive��feedback��is��Professor��Andrew��Piper.��In��his��BASC��
201��course,��he��has��incorporated��generative��AI��into��the��course.��Students��were��appreciative��of��the��fact��
that��he��has��explored��the��uses��and��the��limitations��of��generative��AI.��The��professor��would��ask��generative��AI��
questions,��analyze��the��response,��and��then��use��that��as��a��teaching��opportunity.��ChatGPT��provided��
definitions��and��generated��examples��that��taught��students��about��AI��and��language��models.��The��limitations��
of��generative��AI��were��explored,��such��as��showing��that�� ���� �� ���
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��

Concluding��thoughts��

Although��generative��AI��has��only��been��widely��used��for��a��few��months,��it��is��already��beginning��to��
completely��transform��the��post�rsecondary��learning��environment.��Students��are��finding��many��different��
uses��of��generative��AI��and��discovering��the��risks��posed.��Although��many��students��are��using��it��in��a��manner��
that��is��not��in��line��with��academic��integrity,��its��potential��as��a��transformative��tool��for��learning��has��barely��
been��explored.��This��report��can��hopefully��shed��light��on��the��opinions��students��have��regarding��generative��
AI��and��provide��deeper��insight��into��how��students��are��currently��using��these��technologies��to��aid��their��
learning.��

��
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 MEMORANDUM  

 

OFFICE OF THE PROVOST AND VICE PRINCIPAL (ACADEMIC)  
James Administration Building 
845 Sherbrooke Suite West, Suite 504 
Tel: (514) 398-4177 
 

TO:   Academic Policy Committee (APC) 
 
cc:   Katharine Tiitson, Secretary of APC 
 
FROM:  Prof. Christopher Manfredi, Provost and Vice-Principal (Academic) – Chair of APC 

 
RE:  Subcommittee on Academic Freedom composition and membership for the 2023-2024 

academic year 
 
DATE:  October 24, 2023 

 

The 2023-2024 composition and membership of the Subcommittee on Academic Freedom (SAF) – for 
information only. 

The 2023-2024 membership was ao
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[(S)1.70m.S Subcommittee on 
Academic Freedom and shall complete the nomination process before June 1

st of each year. 
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In addition, we have identified another outdated term in the existence of a division of “cardiothoracic 
surgery”. This has not been a single specialty at McGill for many decades. In fact, we have a Division of 
Cardiac Surgery and a Division of Thoracic Surgery with no overlap in faculty, different division directors, 
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It was also subsequently approved by the Department’s executive committee.  
 
The name change was felt to be an important part of being able to recruit talented students to the 
graduate program. With the name change approval, the Faculty would be facilitating the Department of 
Surgery’s mission to be Canada’s leading academic surgical department, improving outcomes and 
quality of care through impactful research, innovation, and training. 
 
Risk factors 
We believe there are no risks associated with this request. Conversely, we believe that not updating the 
nomenclature will increase the risk that our research mandate is misunderstood, as it suggests a lack of 
innovation within the Department of Surgery.  
 
Impact of Decision, next steps 
The change in name will bring McGill into alignment with other Departments of Surgery nationally and 




